About European Values
A Guide to Learning and Teaching

Imprint
2018:
Verein Niedersächsischer Bildungsinitiativen e.V. (VNB)
Warmbüchenstr. 17
30159 Hannover / Germany
www.vnb.de
Editors: Anke Egblomassé, Tino Boubaris (VNB)
Contributing Authors: Maja Mitevska, Nikola Neskoski (Ecologic), Charlotte
Walters, Nicholas Walters (INTEVAL), Margit Helle Thomsen, Henning
Schultz (mhtconsult), Andrea Fischer, Edith Draxl (uniT)
Title picture:
Picture page 19:
Picture page 24:
All other pictures:

© European Communities 2005
© La Strada Graz / Nikola Milatovic
© La Strada Graz / Martin Hauer
© EVEQ project
This publication (in English, German, Danish and Macedonian language) and further publications and tools produced
in the project can be downloaded free of charge at:
www.val-eu.eu

This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License. To view a copy of this license, visit
http://creativecommons.org/licenses/by-nc-sa/4.0/ or send a letter to Creative
Commons, PO Box 1866, Mountain View, CA 94042, USA.

Disclaimer
VAL.EU – Values of Europe is an initiative of the EVEQ (European Values
through European Intelligence) project partnership, funded through the
European Commission, Erasmus+ Programme (Strategic Partnerships in
Adult Education, 2016-2018). This publication reflects the views only of the
authors, and the European Commission cannot be held responsible for any
use which may be made of the information contained therein.

Table of Content
Introduction

2

Step 1: Motivation and drive

7

Step 2: Knowledge and resources

9

Step 3: Reflection and awareness

14

Step 4: Planning and practice:
uniT Graz: EU Xperiment / Theatre Buddies

17

VNB: Europe through my eyes

33

INTEVAL: Hip Hop meets European Values

37

Eco Logic: Values Toolbox

41

mhtconsult: Promoting equal and active citizenship

49

Project partner information

69

1

Introduction

Why this guide?
Value discussions are currently booming in Europe, i.e. in
relation to current social developments and upheavals. This
guide is intended to provide teachers and learners with the
necessary foundations for an open, fruitful and knowledgebased discussion of European values. At the same time, the
guideline should encourage teachers in adult education, but
also other educators, to engage in the teaching of European
values in their courses and offers, and to successfully plan
and implement teaching and learning activities.

Why is it important to discuss European values?
One phrase that is often heard in political discussions is that
the European Union is a community based on shared values.
This hint is often given to counter prejudice that the European
Union was created only for economic reasons, use only large
enterprises or regulate only superfluous. In fact, the first treaty
that governed the relations between European countries after
the Second World War (Treaty of Rome) also served
economic cooperation, but was primarily intended to help
secure peace in Western Europe. The Treaty of Maastricht,
which officially created the European Union in 1992, states in
Article 6: "The Union is founded on the principles of liberty,
democracy, respect for human rights and fundamental
freedoms, and the rule of law, which are the common
principles of all Member States."
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In 2000, the European Charter of Fundamental Rights created
a comprehensive set of rules for European institutions by
further elaborating these principles for a community of values.
European values are often used as a term to refer to describe
similarities and differences, i.e. to make a (negative) definition
of seemingly different values and differentiate themselves from
others.

If Europe is a community of values, what are
these values?
What are European values, and what is their significance not
only for the cohesion of the European Union, but also for the
European citizens? This question, asked to a randomly mixed
group of people in Europe, will create considerable
controversy. For some, core values such as democracy,
human rights and freedom are paramount. Others believe that
social cohesion, preservation of natural resources, religion or
security should come first. In a Eurobarometer survey in spring
2012, democracy was named by 28% of respondents as one
of the three most important personal values (European
Commission: Standard Eurobarometer 77, Spring 2012: The
Values of Europeans). At least at this point it is clear how
important the mediation of fundamental values is and remains,
especially in times when Europe seems to waver and even
fundamental values are called into question in many places.

Are EU values the same as European values?
Frequently, European values and the values of the European
Union are mentioned in the same breath. That is no
coincidence: The European Charter of Fundamental Rights
has been created to bind the institutions of the European
Union to fundamental rights. But Europe is more than just the
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Member States of the EU: The Council of Europe - an
institution independent of the European Union, which, inter
alia, Russia, Ukraine and Turkey are members of - created in
1950 the European Convention on Human Rights, which forms
the basis of proceedings before the European Court of Human
Rights. So Europe is more than the European Union, and
values do not stop at borders.

Why is it important to distinguish between
values and norms?
Even when discussing European values, misunderstandings
often occur when talking about values and standards, or vice
versa. Norms are general rules of daily life that can be
enhanced by social sanctions such as social displeasure or
ostracism. Norms are depending on the place and the time in
which they are valid, they can be incorporated into laws and
thus constitute rights. If these laws are violated, there are legal
sanctions. In philosophy, values are regarded as universal,
situation-independent ideas about what is considered
desirable in a society. Values hover over norms and rights.
They are the ideal of something that is socially considered
ethically desirable and good. They are worth aspiring, but are
usually not fully achieved and realized. This is important to be
able to answer certain arguments: just because e.g. freedom
or equality in reality may not be fully implemented, this does
not mean that these values as such are pointless and must be
rejected.

Are values always the same?
Values are subject to change, as societies change. Therefore,
values have to be renegotiated and discussed again and
again. Taking as an example the equal rights of men and
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women, this effect can be portrayed: Until 1984 there was no
right to vote for women in Liechtenstein. In the seventies of the
last century, women in Germany had to ask their husband for
permission to work. Changes in attitudes as well as in social
norms, e.g. no longer seeing the man as the sole breadwinner
of the family, led to changes in the law that today determine
the equal rights of men and women. However, in social reality,
gender equality is not fully implemented and special support
programs are needed to achieve this. Such a change of values
does not happen overnight, and it is not supported by all parts
of society.
Value conflicts are quite normal and can sometimes be the
cause of a social negotiation process. These conflicts can take
place at different levels: on the one hand between different
groups of a society (for example rich and poor, rural areas and
cities, men and women, natives and migrants); on the other
hand, there are conflicts between different values, e.g.
freedom and security, well-being and free development of the
individual. Some people find such value conflicts and the
associated discussions and social negotiation processes
threatening; but they are necessary in a democracy.
Democracy lives from discussion, exchange of different
opinions, and social discourse. The accompaniment, initiation
and structuring of social discussions on European values is an
important task of adult education. This guide is intending to
offer suggestions, ideas and support to this task.

On which methodological approach is this
guide basing?
The authors of this guide have developed a strategy for
communicating European values based on the model of
Cultural Intelligence (CQ). CQ is defined as a person's ability
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to behave agile, effective, and intelligent in culturally diverse
situations and environments (Ang/Van Dyne, Armonk NY
2008: Handbook of Cultural Intelligence). We applied this
approach to teaching European values and therefore suggest
the EQ model described in this guide. It contains four steps
from motivation and drive, knowledge and resources,
reflection and awareness to planning and practice that may be
helpful in developing your course or lesson offer on this topic.
The guide explains these four steps and provides examples of
the practical implementation.

Motivation
& Drive
Planning &
Practice

Knowledge
& Resources

Reflection &
Awareness
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Step 1: Motivation and drive
What drives learners? How can learners be motivated to
actively engage with the topic of European values? For this we
would like to present the following options:

Appealing to learners as experts in European
values
Whoever lives and works in Europe, experiences how
European values and European politics affect their own
everyday lives. Whether it is the school exchange, the
internship in the neighboring country, the holiday experiences
or the last election campaign, in many points people come into
contact with European values and this can be taken as a hook
for discussion. It is important to take the experiences of the
individual seriously and to address them as experts on their
own behalf. In doing so, you should use specific examples and
be as close to everyday life as possible.

Taking criticism as a starting point
Sometimes only the term Europe or European values evokes
negative reactions. Excessive bureaucracy, constant
interference or distractions are just a few of the common
reservations. Taking this negative energy as a starting point
for the argument is a starting point. This should only be the
starting point and lead to a constructive discussion in the
course of the seminar / discussion. Two exemplary methods
can be found further below at step 3. Teachers who choose
this method should be experienced argumentatively.
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Addressing current developments at national
and European level
Current developments such as the “Brexit”, EU data
protection, refugee policies etc. and their effect on individuals
are always starting points for a discussion about European
values. It is important to have different opinions and not to
provide ready-made answers. One way to do this is by asking
for profit and loss. Who or what loses by a development or
who wins or benefits from it? In order to conduct such
discussions, teachers should prepare well in terms of content
and, for example, know about "Euro myths".

Developing positive associations
Learning by focusing on positive developments or goals (like
i.e. the freedom of mobility) is an important driver. Occupying
Europe and European values positively can make the
discussion more meaningful and motivates learners. The
opportunities are in the foreground of the discussion, rather
than the error analysis. This is taken up, for example, in the
practice example "Values Toolbox" further below.
Of course, the different approaches presented in this guide
can be combined. It is important that a discussion be launched
on European values in which the participants present,
compare and negotiate their different opinions. This social
negotiation process is at the heart of democracies, which are
constantly changing, and evolving with changing values.
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Step 2: Knowledge and Resources
Good preparation leads to good teaching
Preparation for learning and teaching values is an integral part
of developing a strategy for learning and teaching values, but
it presents the adult educator with a number of problems.
Teaching values is clearly part of the adult education tradition
of addressing social justice, but it is one of the least developed
topics in this tradition. This means there is little or no
recognized canon of reliable literature on the subject of adult
learning and teaching values and no tradition of recognized
effective practice that we can easily build on.
There are, however, a number of questions we can address to
underpin our preparation. Values and value judgments are
everywhere. They permeate all our human experience and yet
we are often only partially aware of them and unsure where
they were taught and who taught them. Values are largely
uncodified, but we can even find them embedded within legal
codes and including the Universal Declaration of Human
Rights. We have no accepted scales for measuring more or
less worth and this tends to lead us into hazy cultural
acceptances.
The adult educator’s role is to foster critical thinking and
develop knowledge and understanding, so enabling learners
to navigate their way through the complexities of values. We
are helped to find ways into these complexities through the
proposed structure of Cultural Intelligence which helps us
address complexity without attempting to analyze experience
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into a series of single issues. Our role as educators is not to
instruct learners what values to accept, believe, or practice.
As a first step we can review our initial ideas as we have no
chance of covering the whole field of values in a traditionally
constructed adult education curriculum.

Is my approach to the concept of “European”
realistic?
“European Values” is an increasingly used phrase, but it
presents us with further problems, as the concept of
“European” has many meanings. Does this mean that we are
lost and confused by a plethora of complexities? The
experiences from this project point in the opposite direction.
The EVEQ partnership met many individuals who were
extremely articulate about their own values. These values
were the results of varied learning and teaching, although
seldom the result of formal adult education. Family, friends
and peers were vital teachers, as was reflection on different
individual life experiences and unexpected life changes. Apart
from individual learning, the partnership identified two
separate approaches to curriculum development. By far the
most common was implicit teaching as an integral part of other
learning. Here the Arts were an important area where complex
issues could be addressed in a participative learning
environment. Direct explicit teaching about values was also
quite possible and was found particularly in integration work
with refugee and migrant target groups. Engagement, dialogue
and discussion were seen as vital elements in effective
methodology.
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In all it is possible to be quite confident that values can be
taught and learned and that adult education can make a
positive contribution through its own discipline.

Are there opportunities for more implicit
learning and teaching in adult education as it is
offered, or do we need to develop new specific
provision based on explicit learning and
teaching?
Conflicting national ideologies are producing policy
contradictions. The current migration flows have exposed
profound contradictory policies within the EU, reflected in
different (and sometime nationalistic) responses. Walls,
political and physical, are going up across Europe. Adult
education’s responsibility is not focused on telling adults how
to behave but how to understand the complex claims of
promoters.
There seem to be two kinds of promotion. The first is inclusive
promotion. There is new emphasis on fairness, diversity,
transparency, equality, freedom, solidarity and democracy.
The second is exclusive promotion. This promotion argues
that the values that the promoter holds are the right values
and this excludes all those who do not hold these values and
regards other values to be of essentially little or no worth.
Elitist exclusive promotion often offers false safety and does
this through a strategy of simplistic, and sadly often
unchallenged, slogans that are easily learned and repeated.
We cannot assume we know the learning needs of our
learners. Many values are common values and we shall be
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surprised how many values are shared, but our differences
can be real and we need to understand these differences. We
are not engaged with promoting an assumed hierarchy of
knowledge whatever our individual values may be, but we can
legitimately address the concerns of learners who are
confronted with dealing with issues presented or practiced by
those promoting both inclusive and exclusive values.
We are living through a time of challenge and political
polarization resulting from a loss of confidence in our previous
societal institutions, so now the time is very ripe for adult
education to extend its thinking and make a significant
contribution to both individual and societal wellbeing.

What resources might be helpful?
There are many resources available that are dealing with the
topic of European values, or value-based education in a wider
sense. Suggestions for methodological approaches to initiate
a debate or discussion about values are described below.
As a starting point, to fill these approaches with life, the
discussion of "Euro myths" can give a good input. From the
shape of bananas to the ban of two slot toasters: Euro myths
are providing a wealth of opportunities and can be an occasion
to discuss European values. Simply search Euro myths in the
internet, and you will be surprised.
By defining key terms, learners will be enabled to get a closer
idea of what European values are about. Overviews of
European history, contracts, and institutions might be helpful
to explore one's own values and their historical and social
context, but should only be used as far as necessary to avoid
lengthy and demotivating lessons.
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Working with arts or gaming are approaches that have
successfully been tested during this project. Some of them
and the necessary resources are described further below.
There are unlimited sources of information that can be helpful
to gain information and material that can be used in teaching:
European institutions and bodies like the European
Commission, European Parliament, Council of Europe,
European Unions’ Representatives in the Member States and
Euro Info Centers provide a manifold of printed or online
materials in many languages.
If you need figures to underpin you teaching, the European
Statistical Office EUROSTAT would be the right place to go.
Finally, there are a lot of research outcomes from different
studies in the past, such as the Eurobarometer on European
values or the European Values Study that can contribute to
successful learning outcomes (www.europeanvaluesstudy.eu).
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Step 3: Reflection and awareness

European values are more than a learning topic. They relate to
basic attitudes, and attitudes of persons. What may seem an
immutable value to an individual is perhaps just the belief of
an individual or a group and cannot be defined as a common
value for a community. At the same time, however, it is
important to tolerate and respect the beliefs and opinions of
each and every one of us - bringing us back to our core values
and finding that these values are often in conflict with one
another. More important than the question of which values are
in which position, therefore, is the way we treat these values
and how we discuss them with each other.
Therefore, the learning objective is not just the teaching of
knowledge about these values. The goal is the perception of
the diversity of values, without any associated devaluation.
Their own values and the values of others should be
considered in their diversity, without that one's own is
perceived automatically as "right" and the other as "wrong".
Through the reflection of difference, a relativization of one's
own position should be achieved. It involves allowing different,
divergent values and promoting discussion about them.
The following two methods are recommendable to initiate a
fruitful discussion on European values: “critical thinking” and
the “value and development square”. There are plenty more
opportunities to initiate a debate, and certainly most of you
have some in mind once you’ve been through the first steps of
this guide.
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Critical Thinking
Many learners have their own experiences with European
values and their benefits and limitations, and will bring these
experiences to the value discussion.
An appropriate method of discussing European values in a
group of learners and, at the same time, participating in the
learning process as experts in their own cause, is critical
thinking. Critical thinking can be described as self-directed,
self-disciplined, self-supervised and self-correcting thinking.
This is in direct contrast to egocentric thinking, where neither
the rights and needs of the co-negotiators are respected, nor
their views or the limits of their own point of view are
adequately acknowledged.
Especially in times of fake news and hate comments, it is of
fundamental importance to combat this form of thinking and to
provide alternative ways of thinking.
Elder, L. / Paul, R .: Critical Thinking: Terms and Instruments - A Pocket
Guide. Critical Thinking Foundation 2003 (www.criticalthinking.org)

The Value and Development Square
The value and development square is a method developed by
the German psychologist Friedemann Schulz von Thun to
discuss different values in extremely different positions.
The starting point here is the assumption that in a democracy
different positive values are in tension with each other, such
as "Transparency" and "Confidentiality". In the political debate
these values are often exaggerated. "Transparency" becomes
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"endangering security", "confidentiality" becomes "secret
regime". In the exaggeration no meaningful political discussion
is possible. Only when the underlying positive values are
discussed, a productive discussion is possible.
Here, the tension between the values is kept in balance
without deciding on one as "right" or "wrong". The unilaterally,
one-sided view is going to be transferred into a view which
considers both values with their advantages and
disadvantages and seeks a balance. This process is also
called "duality of democracy" or "dilemmas of democracy".
Boeser-Schnebel. C. u.a.: "Politik wagen, Ein Argumentationstraining, Wochenschauverlag, Schwakbach/Ts.2016. --- Ulrich,
Susanne / Wenzel Florian: Democratic decision-making processes. Source: http://conflictmatters.eu/conference-2017/wpcontent/uploads/2017/10/Democratic-decision-making-processes.pdf (01.06.2018)

The value and development square (own depiction):
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Step 4: Planning and practice

Learning environment and places, the size of the learning
group, individual needs of the participants - there are many
factors that have to be taken into consideration depending on
the individual situation. From more “classical” settings like
seminar groups to peer learning approaches: it is very much
up to the teachers (and learners) which could be the
appropriate way to discuss European values. In the following
you will find practical learning and teaching examples that
have been developed and tested by the VAL.EU project
partners. They shall give examples on opportunities to foster
the dialogue on European values with different groups of
learners.

uniT Graz: EU Xperiment. European
values for sale?
Together with a group of young adults who are completing
their compulsory schooling in Graz, we designed a project on
"European values for sale? What is the image we draw of
‘Europe’?" We, the KUNSTLABOR Graz as part of uniT, went
looking for tracks and traces over a period of six weeks
together with 14 young people from Afghanistan, Somalia and
Austria and six artists in various different disciplines from the
Kosovo, Croatia, the Czech Republic, Germany and Austria.
For one week, our research project was also part of the “La
Strada” Festival in Graz (“La Strada” is a festival for art in
public space and community art projects).
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Together we conducted experiments on our own expectations
and ended up in a maze of questions concerning “European
values” which we tried to answer in a close dialogue with each
other. By means of music, theatre pedagogy and creativeartistic methods, the artists provided impulses and incentives
for addressing these questions about Europe and the
European Union, such as: What is it that holds Europe
together at its core and what is happening at its borders?
What are the values of Europe – and how European are these
values after all?

Project content and goals
In line with our other community projects, it was our main goal
to create an atmosphere that allows the participants to raise
questions, express their thoughts and experience differences
in a respectful debate, in other words the chance to get to
know themselves better. Another aspiration was to create an
awareness for the own individuality within the European
context, to find names for differences in perception, to foster a
mutual and respectful approach through creative processes
and to find out what we associate with the idea of Europe and
its values, what images we relate to it and where they have
their origins.

The Setting: Inside and outside
The EU Centre – our office
We opened a temporary “EU Centre” (in the German original
language we called it the “EU-Zentrale”) in an empty store in
the city centre of Graz for a period of two weeks. Interested
passers-by (our audience) were invited to join us and work
with us. We gave them tasks to accomplish and asked them to
support the EU Centre team with their expertise. With this
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approach, we continuously broke through the barrier that
separates the working space (i.e. the “classroom”) from the
exhibition, performance, lecture and discussion space. This is
precisely the interface that represents the main principles of
our work and provides space for encounters at eye level.
Artists and participants embark on an experimental journey
that leads them through a joint working process – final
destination and results unknown.

Methods and principles
"Wander about" was the motto, or the principle behind this
project, in which we encouraged the participants to move
through public space as observers and researchers in order to
gather impressions on which to base their collaborative work.
This individual perspective at the beginning of a project
allowed for an increased focus on a specific topic and
exchange within a group.
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We began our joint efforts in the EU Centre with the task of
detecting the EU flag in the environments of our everyday
lives. In other words, all participants collected and printed
pictures and photos and displayed them in the office. Thanks
to this “instant exhibition”, the results of a research task can be
presented and made visible in a very short period of time.
EU flags on houses? EU symbols in the wallets? On license
plates? Why do these symbols exist and what do they mean to
us? Do visible EU symbols forge the notion of a “European
identity”? And if they do, why do they have this effect? It was
our goal to detect, recognize and discuss symbols that
establish a sense of identity.

The creation of a European map – developing team
spirit
The entire group creates a map of Europe (floor poster) with
adhesive strips within a specific time frame. The working team
is observed by the so called “Observing Team” (participants).
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At the beginning, the roles and rules for the task are assigned
(Observing Team, Creating Team). The participants work
without interventions by the artists.
The observers are requested to closely monitor and document
the process with regard to group dynamics by means of a
questionnaire (see below). During the observation process,
both observers refrain from exchanging their views. One of
them clocks the total time, the other clocks half time. The
working team has 40 minutes to complete the mapping task.
What happens in this time frame? The more precise the notes
made by the observers, the more exciting the feedback round,
which is held after the completion of the task and is moderated
by the artists.
Objective: To create awareness for and discuss the own
behavioral patterns. To explore what the participants
understand by the term collaboration.

Theatre pedagogy game – exploring the boundaries
Topic: Greeting rituals. The participants walk through the room
and act out the different greeting rituals, e.g. handshake, pat
on the back, kiss - kiss, hug. With this exercise, participants
discover and experience their own personal “boundaries”.
The goal of this exercise is to discuss different forms of
encounter (from the past and the present, rituals in different
cultures) and reflect on their social desirability.

Performance
Artists from the KUNSTLABOR Graz and the Teatri ODA from
Prishtina/Kosovo developed a performance with young adults
from Afghanistan. A text written by Ivna Zic (author) provides a
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foundation or an incentive for the actors to write their own
texts in a workshop. The original text is based on an interview
with a young Iranian woman and addresses the role of women
in Iran.
The goal of this exercise is to address equality between men
and women.

Portrait. A perception exercise
In the exercise coined "Portraits – We are Europe. We live
here.”, the participants begin by making a self-portrait. This
quiet dialogue with the self is a unique experience that
increases awareness and perception. Due to the duration of a
drawing process, the participants are exposed to their own
self-image in a different way, especially when compared to the
process of shooting a quick selfie on the phone. These selfportraits are then complemented by photo portraits and a
museum visit. What do the facial expressions and postures of
the persons depicted in the portraits reveal about social status
und their wish to be seen in society? What is the value of
these portraits? How do the subjects present themselves?
How are the different self-representations assessed?
The goal of this exercise is to address the own form of selfportrayal or representation and its effects. What type of selfportrayal is expected in different contexts?

Take your time. Is time a European value?
“CET (Central European Time)” is the word to trigger this
discussion where the participants look for and discuss verbs
and terms related to time, definitions of time and proverbs or
sayings about time together.
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“Wandering about” as a means of getting closer to the topic.
The participants look for clocks and watches in the urban
space and take photos of them. What does time mean in the
society we live in? How is time experienced? Every participant
designs their “own time”, in other words they create clocks and
clock faces.
Questions for a discussion in small groups:
How do I define (for myself) what time means? What is the
value of the “perceived time”? Who owns time? What do I do
with “my time”? How important is it for me to have time for
myself and others? What is the role of time in the community I
live in? What do I associate with being on time? Is there a
dividing line between working time and social time? What are
the rules of the “waiting game”? What are the hierarchies in
this game, i.e. who waits for whom and how long is it
appropriate to wait in the professional world?
The goal of this exercise is to address “time” and reflect upon
the various different expectations of the (host) society with
regard to time.

Results
We found a way for individuals to address and reflect upon
their values and attitudes – regardless of their origins. We
worked with a series of workshop modules that can be
combined and applied in many different ways. Topics are,
amongst others, time, body and boundaries, man - woman,
symbols of identity, team characteristics, or self-portrayal. One
of the most important aspects for us was to incentivise and
trigger dialogue and discussion at eye level. Values are not
something that is “learned”. In adult education we assume that
people have values. In our joint work we seek to create an
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awareness for them and to discuss these values or moral
concepts in order to address the following questions: What
does it mean to myself and others when I act in accordance
with my values? How will I address possible discrepancies or
differences between my own attitudes and those of the host
society?

Experiences
Art creates and provides space for action. Attitudes become
tangible. Joint action reveals if and where there are
differences and what they involve. By means of action we can
experience how to provide constructive answers to questions,
how to address different perspectives in a constructive way,
how to reach a decision and how to find solutions with mutual
respect.
The wish “to be seen, heard, perceived” is an immanent wish
for exchange. The projects by the artists from the
KUNSTLABOR Graz initiate this exchange directly and at
several levels, in small groups, in large groups and with an
audience. In our view, the strong bond that unites us all and
our mutual trust in each other are the foundations for a
successful project.
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uniT Graz: Theatre Buddies

KUNSTLABOR Graz by uniT works with a wide range of
different groups; in this case with students attending a course
on theatre with the aim of getting to know theatre in practice
and in theory, as audience and performers, and with young
women refugees from Afghanistan, Somalia, Yemen and Syria
with little or no school experience who therefore need to learn
the language and also other basic skills in mathematics and
ICT. For them, theatre is an unknown medium.
We brought both groups together and established a buddy
system. The aim was for the women to go to the theatre
together and to reflect on their values while discussing their
visit to the theatre. Theatre is conflict-oriented, the focus is on
social and personal conflicts. Starting out from these specific
stories, it is easy to get talking about one’s own attitudes and
views. This conversation was expected to go deeper more
quickly, away from general small-talk.
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Twenty people took part in the project (ten refugees and ten
students). The project was divided into four stages:
1. Getting to know each other
2. Talking about theatre and choosing productions
3. Going to the theatre
4. Reflection

1. Getting to know each other
Objectives: to get to know each other, have fun together, to be
mindful, to engage with others (alternating partners), to get
involved with/react to each other. The participants worked with
exercises from theatre pedagogy.

Name game
Instructions: Everyone stands in a circle, one person steps into
the circle, makes a movement and says her name, others
copy her, to begin with loudly and with big movements, then
quietly and with small movements, one after another until
everyone has had their turn
Objective: to get to know each other (name), to break down
any fears, to present oneself in a clearly structured framework

Moving in space
Instructions: Everyone walks around the room, the leader sets
different walking speeds (110 very fast, 0 standstill), when the
leader claps, everyone freezes (no movement), when you
come up to another person, enter into contact (eye-contact,
then shake hands, etc.), players are mindful of how they are
spread out, outside instructions
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Objective: to show consideration for each other, to enter into
contact with one another (welcome), to train your attention /
concentration

Palaver (free talking in pairs)
Instructions: players make up pairs, facing each other, looking
one another in the eye; when the signal is given, people start
talking non-stop for one minute (any language can be chosen).
Objective: to talk, act and react freely, not to get distracted

Disputation
Instructions: two people stand facing each other, everyone is
given a word (words are pairs of opposites); when the signal is
given, the players begin saying their word (and only this word)
alternately with the aim of convincing the other person, using
different strategies (volume, movement, status, pressure, etc.)
for this purpose. Objective: to play with one another, to
act/react, to engage with the other person, to play with
language

Mirroring
Instructions: two people stand facing one another, looking
each other in the eye, one person makes a movement (first
facial expression, then gesture, the movement on their face
goes across their shoulder, torso, whole body), the other
person watches closely and copies the movements as exactly
as possible, then the two swap roles. Objective: to follow
stimuli, to be precise, mindful, to act/react

Guiding/following
Instructions: two people stand facing each other, one person
puts their hand flat in front of the other’s face, guiding them
around the room with hand movements; second person
follows the hand, reacts to movements; play with speed, room
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heights, type of movement, then they swap roles. Objective: to
be mindful of others, to trust each other, exactness /
concentration, to play with different body levels.

Building statues
Instructions: players make up small groups and build statues
of people (freeze), they make statues on the topic (posture,
gestures, facial expression), this visualizes the players’
attitudes to certain topics. Objective: to visualize attitudes, to
play together

I am game
Instructions: one person comes on stage on a certain topic
(e.g. a place), assumes a certain position and says “I am ….”,
next person comes on stage, assumes a pose and says “I am
…”, another person joins them, creating a freeze image on a
certain topic; this image is then used to develop on it (asking
for thoughts/words/movements of the individuals/objects,
starting to improvise scenes, etc.). Objective: to play with each
other, to take up stimuli and develop on them, to develop
scenes, to act/react, to have fun together

Brr-Tack
Instructions: group stands in a circle, first person makes a
movement (both hands on their temples) and a sound (brr),
players to the left and right of person 1 copy the movement
and noise with their hand on the side of person 1, person 1
passes on this stimulus to someone else via the circle, this
person begins making the sound and movement, with the
players on their left and right joining in the same sound and
movement, and so on. Objective: concentration/attention,
rhythm, to have fun together
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2. Talking about theatre and choosing
productions
Objectives: first of all, to improve contact, then to choose plays
to visit together, theatre pedagogy exercises.

Blinking
Instructions: group stands in a circle, one person stands in the
middle, others in the circle try to make eye-contact with each
other; if they are successful, and if they agree, they try to swap
places; this is an opportunity for the person in the middle to
get one of the vacant places
Objective: warm up bodies, attention/cooperation, break down
inhibitions, play together

Shoe game
Instructions: group sits in a circle on the ground, everyone has
one shoe in front of them; when the start signal is given, they
pass their shoes to the person on their right in the same
rhythm, going on around the circle
Objective: common rhythm, concentration, have fun together

Molecule game
Instructions: players move around the room to music
(distribution within the room, body levels, speed, etc. See
Moving in space – Meeting I); when the signal is given, they
form groups of different sizes (depending on instructions);
variations: number of players, number of limbs (17 fingers, 3
knees, 2 heads, etc.) come together, creating funny forms
Objective: to get into contact with one another, to have fun
together, to break down any inhibitions, to play with everyone,
warm-up exercises on sharing in groups, vocabulary.
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Introducing oneself in pairs
Instructions: two people stand facing each other, looking each
other in the eye, first person has one minute to talk about
herself, second person listens (and tries to remember what the
other person has said), then change; in the next step two pairs
come together and sit in a circle, first person stands behind
second person and introduces second person as if introducing
herself; change until everyone has been introduced.

Developing fantasies about plays
In small groups, the participants view material (flyers, season
programmes, etc.) about current theatre plays in Graz; group
agrees on their choice of a production, reads the material
(flyers, descriptions, etc.), views visual material and develops
their own fantasies about the production (using title and
information about the play to think up their own
ideas/fantasies) and develop a little scene in small groups
Objective: to analyze the material, think about it (what will I
see, what do I want to see), use material to get playing
together, develop scenes
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Presentation of scenes
Small groups present the scenes they have developed,
everyone is performer and audience.

3. Going to the theatre
After presenting the scenes, the students chose a production
that they would like to see; participants made up small groups
to go to the theatre together.
Ideas for follow-up discussions in pairs:
- Why did you choose this production?
- What did you see on that evening? What was it about?
- What has stuck in your memory?
- What surprised you?
- What did you particularly like?
- What frightened you?
- Did you find anything unpleasant?

4. Reflection
The participants wrote down their impressions. Here are some
excerpts:
“I think that the women are very happy to enjoy their freedom here in
Austria and to have the opportunity to go to the theatre at all,
because I overheard them saying that that is not easy in their
country.”
“The hours we spent at the theatre together were particularly fun and
exciting. We were really able to engage with each other there. By
playing together and having fun, we learned a lot of private things
about the refugees. I am glad to have been a part of this.”
“The permissiveness of the ladies on stage led me to suspect that our
three companions might be quite astonished and perhaps slightly
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shocked, but that wasn’t the case. In all honesty, I must say that I
was rather shocked, and I was very impressed how well the women
took the performance.”

Experiences
We now have a clear concept for “Theatre buddies” that we
want to continue to use. Three preparatory meetings are
necessary. It is not easy at all to make contact between the
different groups. Theatre pedagogy methods are one good
way. Sometimes it seems as though the students have greater
difficulty getting into contact than the refugees.
The choice of theatre productions also needs to be monitored
and supported closely. The students immediately think of
children’s performances to avoid language problems. They
only realize that there are also some plays and dance
performances that don’t only work through language when it is
pointed out to them.
The important thing for us is that the performances are chosen
together and that both groups are asked the same questions
afterwards. Next time, we will plan the follow-up and the
conversation in even more detail. Both of these must be done
as part of a workshop.
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VNB: Europe through my eyes
"Europe through my eyes" was a half to one-day workshop
designed for higher qualified refugees in an intensive
language training course in Germany. Two of the major
challenges for the teacher / facilitator were as follows:
1. How do I discuss with people who know little about Europe
because they come from outside, about Europe and its
values?
2. How did I do that didactically when the language level is
about B 1 of the European reference level?
These questions were answered by addressing the
participants as experts for Europe in their particular life
situation. So the motto was to take a look at Europe and its
values from the outside. The aim was to capture the
perspective of people who were not socialized in Europe, live
here for a relatively short time and initiate a discussion on this
basis.
At the beginning, the brainstorming association exercise
E_U_R_O_P_A was made, in which key terms were collected
alphabetically. The group of about 15 participants worked in
plenary. There were many starting points for exchanging initial
information about Europe, such as "What is the European
Union and what is Europe?", or: "Which countries are
included?"
Thereafter, the exercise "Europe through my eyes" treated the
personal view on the new center of life. Each participant
received a worksheet with three questions:
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1. What surprised me most and astonished me when I came to
Europe?
2. What did I like the most when I came to Europe?
3. What did I like the least when I came to Europe?
The questions were answered individually for five minutes,
followed by a ten-minute exchange with the neighbor, followed
by a discussion in plenary. Everyone was enabled to present
his or her answers, no one was obliged to say something. The
work sheet remained with the participants. This procedure had
the advantage that the individual and group work took place in
the mother tongue and the threshold of speaking in German
language had to be taken only in plenary. In addition, it was up
to the individual to decide what is shared with the group and
what not. This is especially important for a sensitive topic such
as values.
After this exercise aiming at sharpening personal perceptions
about Europe and European values, the next step was to
reflect and discuss. In groups of about 4 students the question
"What would I like to change in Europe?" was raised. Again,
the discussion was conducted in German language or another
(first) language. The discussion was not lead by the teacher;
the groups determined somebody to present the results in
German language. The results were then discussed in
plenary. This procedure had the advantage that during the
group work different opinions already emerged, and the group
dealt with it in different ways. This was referred to in the
plenary discussion. At the beginning oft he discussion the
focus was about which changes are judged positively or
negatively and why. Thereafter, the focus directed to how
different opinions can be handled. Depending on which
change proposals the groups had worked out, different topics
could be added, e.g. how can I introduce my ideas socially
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(institutions, political system etc.), how can joint decisions be
made (democratic decision-making) or what are the basic
values in Europe (e.g. prohibition of the death penalty).
At the end of the workshop, there was an evaluation work
sheet based on two questions: "one thing I have learned
today" and "a question I still have". It helped to identify topics
that are of interest to participants, and aspects that are still to
be discussed.

Experiences
On the one hand the outside view gives new experiences to
those who are inside, i.e. the importance that German arms
exports have for many participants, or new technical
developments like biogas plants previously unknown to the
students.
On the other hand, from a didactic point of view the following
points are worth mentioning:
It is important to grant free space. In the staggering of single,
pair and small group work, topics can be developed and
discussed step by step without an immediate sorting and
evaluation by the teacher / facilitator or the plenary. It makes it
easier for the participants to express their opinions freely. This
applies regardless of the language skills of the participants.
For language courses or groups with non-native speakers,
there is the possibility of exchange in the native language,
which both simplifies the discussion and counteracts language
hierarchies.
Especially in language courses there is a risk that in the
working group phase, the focus on correct linguistic
expression is too strong. The grammar should not be more
important than the content, here should the teacher / facilitator
intervene if necessary.
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The teacher / facilitator should consider in advance how their
own position is to certain values and whether and when they
intervene in the discussion. Will it always be neutral, or are
there situations that require your own positioning? In this
particular case, a very open but controversial discussion about
"marriage for all" and homosexuality raised this question.
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INTEVAL: Hip Hop meets European
Values
INTEVAL in cooperation with The State Leith, a Hip Hop
education provider in Edinburgh / UK, organized a Hip Hop
Jam called Coast to Coast, organized in partnership with the
Mental Health Arts and Film Festival, Leith Dockers and
Edinburgh College of Art. We worked with these partners
because they were able to give us access to different
communities to give our event a greater reach. We did it this
way because we wanted to reach beyond the Hip Hop
Community to provide opportunities for discussion between
different people.

Values in alternative culture
Coast to Coast was a series of events that were based on the
values of an alternative culture. This challenges the current
mainstream values of adult education. The history of
mainstream adult education is one of learning in a context of
social change, for example in the learning needs of
industrialization, but its current curriculum offer tends towards
leisure learning and learning for general interest, for example
the growth of hobbies. The Higher and Further Education
sectors are more responsive to social and economic change,
for example technological change.
It would be wrong to offer a curriculum that assumes that the
present dominant adult learning curriculum has ownership of
European values. We have an obligation to understand the
values of alternative cultures and to promote learning within
them, rather than invest in proselytizing outreach initiatives
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that concentrate on encouraging learners “to join our courses”,
if that actually means accept our dominant values. Addressing
alternative cultures and values within those cultures is a first
step to challenging the simplistic rhetoric of popularist politics
and fundamentalist ideology, and so we can begin to counter
the prejudice that leads to the victimization and demonization
of minority groups and to contribute to the promotion of real
diversity.
It was an entirely accessible event that was open to all. People
from the Hip Hop Community attended as well as people who
were interested to find out more Hip Hop and working in the
arts in Scotland in the current climate.
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Participants came from all over Scotland, and from all walks of
life. At the jam members of three generations of one family
participated.
While the jam mainly attracted people who were interested in
watching dancing or wanted to dance themselves, we also
attracted people who were interested in other elements of Hip
Hop Culture. This event was held in The Leith Dockers Club,
which meant that members of the club came along to see what
was happening, representing a whole new demographic.

Methods
Coast to Coast comprised of seminars, workshops and a Hip
Hop Jam. The workshops and seminars were held in the
Edinburgh College of Art. Each part of the event contributed to
an opportunity for participants to engage with Hip Hop Culture
and think about work in the arts in the current climate
(European Values/Austerity/Brexit). The Jam provided a safe
space for participants to discuss what they had learned and
experienced during the workshops and seminars.
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Experiences
Coast to Coast was very well attended, with the whole event
reaching more than 200 participants. We gave people the
opportunity to discuss European Values and how they are
being affected by the uncertain climate at the moment. By
putting on a variety of activities we gave people the
opportunity to engage with the subject of European Values on
their own terms.
The workshops enabled people to learn new skills, both in
dance (top rocking) and in arts management (self-care,
financing, self-employment and mentoring). The Jam gave
people the chance to express themselves in a safe space and
to have fun. The event raised the profile of both Hip Hop
Culture in Scotland and the work of the VAL.EU project
partnership and network.
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Ecologic: Values Toolbox

The Values Toolbox is intended to create a systematic
discussion when analyzing a certain value during workshops
or training courses. The tool is suitable for discussing a variety
of topics where a comprehensive approach is required.
The main aim of the tool is to stimulate discussion towards
improvement of a particular value through determination of
benefits and challenges, and understanding their impact from
four different aspects: political, economic, environmental and
social.

Overview
The Values Toolbox includes the following three stages:
- General discussion about values and selection of values that
will be further deliberated;
- Identification of benefits and challenges arising from the
selected value;
- Identification of the value`s impact on the politics, economy,
environment and society.
The Values Toolbox is flexible and therefore intended to be
used in different ways during workshops and training courses.
The materials needed are readily available so anyone can
incorporate the tool within their workshops. Each team needs
to have the following materials:
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- A copy of the toolbox guide for each team member;
- A blank copy of the toolbox structure;
- A flipchart paper and markers in at least two different
colours;
- Small stickers in five different colours.
The time needed for discussion depend on the participant`s
knowledge and interest to discuss the particular topic: If the
workshop aims towards a comprehensive analysis of the topic,
at least 3 hours would be necessary to compete and discuss
all the steps. During this period, short coffee breaks are
recommended. When the discussion is over, each team has
15 minutes to present their discussion in front of the other
participants.

How does the toolbox work?
Step 1
In the beginning of the session the participants ought to tell
what they understand under the term “value” and what are the
most important values from their perspective. Further the
participants are divided in teams and the number of team
members can vary depending on the number of participants.
Through a discussion each team proposes one value that is
important for them. Then, each value is briefly presented in
front of the other teams and via voting the group chooses one
value that will be further discussed by each team. During the
voting, each participant has the right to vote for one value that
is not proposed by its team.
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Step 1 - Discussion about values and value selections

Step 2
After selection of the particular value, each team needs to
identify two main benefits from that value. For each benefit is
necessary to determine the beneficiary group and the two
main opportunities that are created from the value. In the end,
the two outcomes deriving from the created opportunities
should be presented.
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Afterwards two key challenges related to the value are
identified. For each challenge, two actions are proposed; the
key teaching factor and non - teaching actors both are
determined, or the key actors from a proposed list are
selected, each of both different sides (Figure 2).
In the second phase, the blank copy of the toolbox structure is
used as a basis for discussion developing. The small stickers
in different colors are put on the flipchart paper. The different
colors are used for writing down the benefits and challenges
and to accentuate the differences between them. Usually,
orange stickers are used for ‘values’, green are used for
‘benefits’ and purple are used for the ‘challenges’.

Step 2 - Identification of benefits and challenges arising from the
selected value
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Step 3
In the third phase is necessary to identify the impact this value
has on politics, economy, environment and society. For each
aspect, the team should identify two benefits and two
challenges and further determine the beneficiary group, the
created opportunity and the outcomes from the benefit as well
as the necessary action and key actors for the proposed
challenge (Figure 3 and Figure 4).
In this phase, as in the second one, the blank copy of the
toolbox structure is used as a basis for developing the
discussion. The small stickers in different colors are put on the
flipchart paper, but in a different order.

Step 3 - Identification of the value`s impact on the politics, economy,
environment and society
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Discussion
After the discussion is finished each team presents the key
points from their discussion in front of the other participants so
that all of the participants have a chance to ask questions and
further discuss the presented values.

Experiences
This toolbox has been included in the following two ongoing
projects:
Firstly, the toolbox was part of a recycling lecture where
instead of a certain value, the topic recycling was discussed.
The participants were European students of Industrial
Engineering and Management, members of the student
organization ESTIEM. This lecture was attended by 12
students and during the discussion they were divided in two
teams, with 6 members per team.
Using the toolbox for this lecture, was intended to examine if
the toolbox is appropriate for a systematic discussion on other
topics except values. The estimated duration of the discussion
was 45 minutes and due to the time limits the toolbox was
shortened. Therefore, the participants regularly completed the
first phase, but in the second phase they needed to identify
only the recycling effects on the political, economic,
environmental and social aspects, listing only three examples
per each aspect.
Secondly, in the period from 20-27 December 2017, the
toolbox was incorporated in the third workshop organized in
the frames of the project “Social Entrepreneurship – Personal
Satisfaction or Social Change” completed in three high
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schools on the territory of the City of Skopje. The participants
were high school students aged between 17 and 18 years.
In the first school, 10 students attended the workshop. The
students were divided in two teams, comprised from 5
members per team and had a chance to discuss certain
values in a systematic way considering different aspects that
might affect the Social Entrepreneurship. The participants
chose the values "Sport" and "Nature" and through team
discussion the benefits and challenges were determined and
their impact from four different aspects: political, economic,
environmental and social was understood.
In the second school, 12 students attended the workshop,
divided in two teams with 6 students per team and they chose
to discuss the values “Education” and “Awareness”.
The third school had 12 participants, and as the second
school, the participants were divided in two teams with 6
participants per team that discussed the values “Education”
and “Clean Environment”.
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The value of “Education” was one of the most commonly used
discussed value during these workshops. The two teams that
chose this particular value had similar opinions regarding the
benefits and challenges arising from the education as a value.
From both teams the education was perceived as a very
important value in a certain society that presents one of the
main drivers of the development of the nation while in parallel
bringing benefit to all citizens in a form of better understanding
and accepting the cultural diversity. The education was
understood as a necessity for broadening their personal
horizons as well as achieving a better position in the society.
The mutual challenge for the participants was on choosing the
appropriate educational institution for further professional
development, since most of them were high school graduate
students.
As in the recycling lecture, within these workshops the
participants regularly completed the first phase, but the
second phase was shortened and they determined how the
certain value affects the political, economic, environmental
and social aspect, listing only three examples per each aspect.

A full size version of the Values Toolbox can be downloaded
from the project website: www.val-eu.eu
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mhtconsult: Equal and active citizenship
as a basic European value
In Denmark, we reflected the concept of European values
through the concept of the equal and active citizenship. In
the Danish con-text, the concept of citizenship became in
recent years a focal point in discussions on values linked to
democratic consciousness and mindset. The term is
central in integration efforts as well as in inclusive and social
efforts etc. Training in active citizenship has also high priority
on agendas in the educational system with a starting point in
primary schools.
The concept of citizenship is in some contexts used as a
generic term for both citizenship in relation to nationality, and
civic citizenship. However, where citizenship in relation to
nationality is a formal legal status, which entails different social
and political rights and obligations in relation to a state - civic
citizenship entails an identity aspect: The experience of
coherence, cohesion and solidarity with others in civil society
and communities as well as participation and engagement in
local or greater social or political contexts. The difference can
also be described by the fact that citizenship in relation to
nationality is something that can be assigned, while civic
citizenship is something that one can feel or show. Thus, the
civic citizenship is closely linked to the value and practice of
empowerment.

Citizenship in the European perspective
The concept of citizenship is quite relevant in the EU
perspective. The European Union Citizenship, was actually
introduced 25 years ago, as part of the Maastricht Treaty in
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1993. Anyone, who is a citizen of an EU Member State, has a
European Union Citizenship a as supplement to their national
citizenship. The European Union Citizenship provides a range
of rights, including the right to settle down and work in all EU
countries, to vote in European- and local elections (but not in
national elections) and to receive certain social welfare
benefits in the EU country you live in. However, an ongoing
debate is occupied with questions about the civil rights being
linked to the European Union Citizenship. So, citizenship can
be seen as highly relevant in teaching-learning activities
focused on both human, social and political values in the
European context.
In summary, we decided to choose the equal and active
citizenship as the main topic for teaching and learning
materials on European values, as they may be reflected and
discussed from various perspectives such as a formal, a
social-cultural and an emotional approach:
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On this background, the following teaching-learning materials
and activities were developed, collected and tested:

- Equal and active citizenship – what´s in it for us?
A collection of teaching-learning materials focused on the
concept of citizenship and values connected to citizenship in
practice, according to the learners´ own experience, views and
identification.

- “Glimpse of Denmark” – a workshop on young migrants´
critical reflections on Danish and European values
A reflective workshop programme for migrants and refugees
who took part in a socio-cultural study tour around Denmark in
order to gain a glimpse of values and cultures in their new
homeland, a country in Europe.

- Citizenship in Practice – an electronic learning portal
An electronic portal providing teaching-learning materials
including texts and pedagogical links focused on citizenship as
well as connected value-oriented concepts such as
empowerment, equality treatment, anti-discrimination,
diversity.

Equal and active citizenship – what´s in it for
us?
Under this heading, we developed a methodology consisting
of a range of pedagogical-didactic exercises and tools
structured as a coherent collection. The exercises and tools
are generally produced as power points divided into different
themes that are dealing with citizenship and values from
different angles.
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Target groups - who can benefit from the collection?
The collection was tested in various settings and different
groups of young learners with a Danish or ethnic-minority
background. Also, some of the materials are included in a
mentor training programme as part of a peer-to-peer project
for young refugees and young Danish mentors from two
different cities in the Capital area.
Furthermore, teachers from a local Arabic primary school
showed interest in transforming and simplifying some of the
exercises into learning materials aimed at children at a certain
age. Surely, the collection will also be usable and useful for
adult learners within adult education.
In the following we present a sample of exercises from the
collection.
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Citizenship – what does it mean and how does it affect
our lives?
As one activity, the collection was presented for a group of
young people with an ethnic minority background, being in
their early or mid-twenties. Some of them were born in
Denmark, others arrived to the country as children or even
teenagers. All of them were dedicated Muslims, either at
school, in university or employment. They spoke either fluently
or reasonably well Danish.
In addition to study and work, their social life was mostly
concentrated in Muslim communities, and there would be
certain aspects of the Danish society that they were not very
familiar with, for in-stance the ideas behind the equal and
active citizenship. At the same time, they unfortunately had
quite a lot of experience on discriminatory behavior from
everyday life – even though they were inclined to immerse
personal experiences on this subject. Thus, the common
reflections and discussions on the concept of equal and active
citizenship became an eye opener and initiated an important
learning process. This was especially due to the fact that the
concept of citizenship includes the value of equality between
the citizens – and, at the same time, implies the value of
empowerment and recognition of citizens' own contributions to
equal rights and opportunities as basic values in society.
The young people in the group were actually providing various
activities for younger children in order to keep them at school
and away from street gangs etc. So, through the exercises on
equal and active citizenship they realized the importance of
being aware of and dissociate from any behavior in everyday
life that discriminates and violates the basic values and
principles of equality and respect of fellow citizens.
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Exercise: Citizenship – what are the definitions used,
what does it mean to us, and what values do we link to
the definitions?
The objective is to introduce the concept of equal and active
citizenship, thus to create awareness of its relevance, scope
and meaning as a basic value on a local, regional, national
and European level. As a starting point, the
teacher/facilitator presents some facts about the concept of
citizenship and the different definitive levels. In plenary or in
groups, the participants are asked to discuss the questions
raised in the presentation. The involvement of the
participant may be arranged step-by-step, concentrating
firstly on contents and questions in figure 2 and afterwards
the same process for figure 3. It may also be a total group
work, where participants are dealing with both figures and
all questions in one process. When using group work, all
results are presented group wise on paper sheets etc.
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Equal opportunities – a prerequisite for equal and active
citizenship
The objective is to improve the awareness and critical thinking
among the participants on the interaction between equal and
active citizenship and equal opportunities in general. Firstly,
the teacher/facilitator revisits the conclusions from the
previous exercise. Then the group continues to the next step,
as shown in figure 4. The three dimension of citizenship –
rights and duties, participation and affiliation – also imply some
prerequisites such in order to be fulfilled. This includes a will
as well as certain abilities and certain opportunities. The
participants reflect on the questions and issues that
accompany the figure. This may preferably be in working
groups.
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All group results are presented and further discussed in
plenary. The participants proceed to the next figure 5. After a
brief presentation by the teacher/facilitator, the participants
move into the same or per-haps new groups in order to deal
with the questions raised in this figure. Group results and
conclusions are reviewed in plenary, and common conclusions
and learning points are facilitated by the teacher/facilitator.
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Exercise: Citizenship and multiple identities in a
multicultural society
The objective is to introduce the concept of multiple identities
and the values that are affiliated to this concept in modern
European societies. Furthermore, the objective is to raise
awareness and critical thinking on stereo-types that may have
a structuring function in complex modern societies, but at the
same time are in danger of degenerating into prejudices and
even discrimination and racism. All issues are approached
from the value perspective.
The teacher/facilitator introduces the concept of multiple
identities as illustrated in the figures 6 and 7. Participants split
into groups and discuss the questions raised in connection
with the figures. All results and conclusions are presented in
plenary for a further feed-back and common reflection.
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The teacher/facilitator moves on to the figure 8 about
stereotypes, and the participants consider the questions, firstly
as an individual reflective task and then afterwards in groups,
where each participants presents her/his considerations and
personal experiences. The groups produce a summarizing
result, based on the individual input and the common
discussion.
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Finally, the participants focus on the issues and questions on
prejudices, discrimination and racism, using figure 9. The
same procedure is repeated, and the teacher/facilitator makes
sure that the participants are comfortable in terms of
presenting personal narratives on the issues.

The interaction between feelings and values
Another activity took place in our previous Centre: “Step-byStep – Centre for active Citizenship” in the municipality of
Elsinore. The centre was dedicated to learning and guidance
activities aimed at mentally and socially vulnerable youth
people and adults in need of support and recovery.
In this teaching-learning context, the very concept of values
was very much in focus of all activities, be it on an individual or
a collective level. The learners and users were very keen on
reflecting and clarifying what values were important – and
should be important – in their lives. As part of the recovery
process, they would discuss how the value clarification could
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help strengthen their self-esteem and faith in own power and
resources as equal citizens.
Thus, values would be closely linked to the concept and
practice of empowerment. In this process, however, they
would also involve more societal values and reflect the impact
of Western values on the general recognition of mentally
vulnerable citizens like themselves.

Exercise: The interaction between feelings and
values
The objective is to a) give the participants an insight into the
differences between emotions, feelings and values, b) to train
their ability to differentiate and c) to strengthen their
awareness on their own reactions thus to be analyze when
their emotional reactions in relationships are about basic
values such as equality and recognition or rather about basic
emotions like fear, escape, avoidance etc.
The participants are presented to a large number of pictures
with very different motifs with people, from nature, from big
cities, from oceans, symbols etc. The pictures will be lying on
the floor, and the participants are asked to select 2 pictures,
one symbolizing their feelings and one their values.
After the selection process, the participants gather in a circle
and teacher/facilitator facilitates a brainstorm on the meaning
of feelings and values, respectively. What do the participants
link to the two concepts? How do they differentiate? How are
the concepts linked in everyday lives? Why is it important to
be aware of one´s values? In what kind of situations may
values and feelings be violated? What would be their societal
and even universal importance and relevance?
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After some time, the facilitator presents a brief presentation,
which summarizes examples of the conceptual meaning,
supporting and supplying the participants own results.
As a follow-up, the exercise may include a creative process,
where participants draw, paint, make collages etc. on the topic
of feelings and values.
On what levels do you place values and feelings:
-

A conscious / unconscious / internalized level?
A private / family-based / community-based level?
A cultural / religious / spiritual level?
A social relationship level?
An educational and/or workplace level?
An institutional and/or societal level?A local, regional,
national and/or European level?
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“Glimpse of Denmark” – a workshop on young
migrants´ critical reflections and learning
points on Danish and European values
“Glimpse of Denmark” was a workshop for young refugees,
who are currently taking part in a peer-to-peer programme for
young mi-grants, refugees and newcomers from non-Western
countries together with young Danes. The peer-to-peer
programme aims to:
• To promote the integration process and active citizenship
among young migrants and refugees in order to protect them
against socio-cultural isolation, marginalization and lack of belonging to the Danish society in which they are going to stay
on a permanent basis.
• To strengthen the affiliation among young migrants and
refugees on basis of an intercultural mentoring system and a
peer-to-peer network. The mentors will be young students
from local and regional educational institutions with a solid
network and insight into local youth activities, to which they will
introduce the young migrant mentees.
• To enhance the intercultural competences and general
qualifications among the young mentors through a special
intercultural mentor education.
• To increase the empowerment among both mentors and
mentees through joint learning activities and cultural
arrangement.
In summary, the peer-to-peer programme represents a new
integration concept, where the citizenship and value
perspective has a prominent position. This is promoted
through the principles of mutual integration, mutual learning,
common empowerment, bridge-building and intercultural
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sensibility across young people with Danish and other ethniccultural origins.
The peer-to-peer programme is implemented in two old
Danish cities, Elsinore and Roskilde in the Capital area.

A study tour in Denmark as introduction to new
citizens
“Glimpse of Denmark” is an important and initial part of the
peer-to-peer programme. The young newcomers are joining a
one-week study tour across Denmark, visiting highlights of
historical, geo-graphical, cultural, social and industrial
importance and relevance for a Nordic and European welfare
society. The tour is accompanied by visits to national and local
politicians and other actors who enter in an open dialogue with
the young newcomers about their first experiences and
questions.
Shortly after the study tour, the young participants are
gathered to a follow-up workshop, aimed at a common
reflection on the findings and learnings from the travelling.
Thus, a main objective is to provide a critical dialogue on the
impressions and experiences from the new homeland, hereby
also reflecting the notion of values and citizenship in a
Western European country from a newcomer and nonWestern perspective.

Exercise: Glimpse of Denmark – a critical
reflection workshop on values for young
newcomers
The objective is to establish a common understanding on
values and cultures in a Nordic and European welfare society
among young newcomers as a follow-up on visits and visual
firsthand impressions from a study tour around the country.
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Furthermore, the objective is to establish a common reflection
on similarities and differences in terms of obvious values and
cultures, by comparing experience from the newcomers
homelands and the new homeland. The reflection workshop is
based on the following programme:
-

Reflection topic 1: “What did I experience during the study
tour in Denmark? – make short sentences or use single
words for your impressions”. Methods used: arranged as
plenary brainstorm.

-

Reflection topic 2: “Cultures, traditions and values in
Denmark – what did I experience and learn about cultures
and traditions around the country, and what values would I
link to these cultures and traditions?”. Methods used:
arranged as group work, and the participants are asked to
make a round in the groups to ensure that all group
members are heard and have the opportunity to express
their experience and considerations on cultures, traditions
and values. Each group will provide a list of input on the
questions.

-

Plenary: common review and summary on lessons learned.
Presenting and deepening the keywords from the groups
together with the thoughts behind the keywords:
Would there be experience and impressions that
really gave rise to wonder on your tour around
Denmark?
Would there be experience and impressions of
values and cultures that you didn’t like – which
seemed unpleasant to you?
Would there be experience and impressions of
values and cultures that you really liked – which
appealed positively to you?
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-

Would there be values and cultures that you
recognize from your countries of origin?
Would there be significant differences from your
countries of origin?

It turned out that the young newcomers observed many
different and thought-provoking lifestyles and phenomena
during the study tour. Some experience was connoted with
positive values – other experience gave rise to more negative
reflections and conclusions:
-

-

-

Everywhere in the country we meet wealth and abundance.
It may seem a bit provocative when we know the poverty in
other parts of the world.
It is surprising that you can meet face-to-face without
security with a well-known politician and that he actually
takes his time to talk to us.
It is also unusual to meet politicians in the parliament in
very plain and casual clothes.
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-

-

-

-

-

It is interesting to see the differences across the country
where some old towns in Jutland seem a little oldfashioned compared to what we knew so far. However, it is
also very nice to see in smaller towns, how everyone
seems to know each other.
However, in other places people apparently live alone and
seem to be isolated – not talking very much with other
people. Especially, the elderly people must be lonely.
Some places – especially the towns – are amazingly quiet.
Further-more, the nature is very nice, and they take care of
nature – also de-spite the cold weather.
It's strange to drive by bus and experience everywhere,
how quiet people are. It is as if the busses are a “quiet
zone”.
There is gender equality, and the constitution states that all
citizens are equal.
There are many laws and regulations. Many of them are
protecting people. You can get free medical consultations
and financial support to medicine.

Citizenship in Practice – an electronic
learning portal
As a third activity in Denmark, we developed an electronic
Learning Portal for teaching-learning materials focused first
and foremost on how to teach and learn about citizenship in
practice. The portal has been provided as an open resource in
a Danish and English version.
With a starting point in the concept of citizenship, the portal is
structured by a number of concepts, each of them
representing a value perspective as well. Together, the
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concept descriptions and teaching-learning materials form the
main menus in the portal:
Main menus:
-

Citizenship
Democratic Values
Equal Treatment and Anti-discrimination
Human Rights
Integration and Diversity Management
Culture and Interculturality
Empowerment and Active Citizenship

Furthermore, each concept in the main menus is reviewed
from a general structure:
- What does the concept mean?
- The concept and value from the Danish perspective
- The concept and value from the European and international
perspective
Teaching-learning materials dealing with this concept, for
instance citizenship or democratic values etc.
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Experiences: How can we measure
learning effects about values?
When issues on values are put on the teaching-learning
agenda, we´ll often face a challenge when wishing to assess
the impact. What does it actually mean to learn about values?
How much must we learn about values in order to provide an
effect? First and foremost, what can basically be deduced as a
learning impact or effect, when we deal with such qualitative
and sensitive affairs as values?
The answer to these questions are not easy to figure out.
However, we generally would look for the following effects in
order to assess learning impact in contexts where valueoriented efforts and results are at stake:
-

The knowledge effect: do we gain new knowledge
about the value topics?

-

The empathy effect: do we strengthen our ability to
identify with the challenges that some of the values arise
for some people?

-

The reflection effect: do we strengthen our ability to
go deeper into the value topics and integrate factual
knowledge and feelings in a deeper understanding?

-

The action effect: do we gain the methods and tools
to act on the challenges that we experience in terms of
values and equal opportunities etc.?
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4. Project partner information
VAL.EU is an initiative of the “European Values through
European Intelligence (EVEQ)” project, an Erasmus+ strategic
partnership in adult education. The project is aiming at
developing a state-of-the-art approach in the provision of
common European values to adult learners and beyond.
The project partnership comprises 5 partner organizations with
different background:
ECO – LOGIC (MK) is a non-profit organization that is
dedicated to protection and conservation of the environment,
promotion of modern ecological practices, as well as
monitoring and promoting the principle of sustainable
development. www.ecologic.mk
INTEVAL (UK) is a consultancy company founded in 2004 to
develop work on lifelong learning related to social inclusion.
mhtconsult (DK) is a private and independent research and
development organization, focusing on intercultural inclusion,
integration, diversity, prevention and empowerment in both
working life and social contexts. www.mhtconsult.dk
uniT (AT) is an initiative for supporting young artists and their
work and for launching innovative creative positions and
programmes. www.uni-t.org
VNB (DE, coordinating body) is an officially acknowledged
state-wide adult and youth education institution, and an
umbrella organization with a network of more than 200
educational partners.www.vnb.de

www.val-eu.eu
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www.val-eu.eu

INTEVAL

The EVEQ project is funded through the European Commission, Erasmus+ Programme (Strategic Partnerships in
Adult Education, 2016-2018). This publication reflects the views only of the authors, and the European
Commission cannot be held responsible for any use which may be made of the information contained therein.
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